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[bookmark: _Toc234831004]Assessment Process
[bookmark: _Toc234831005]Philosophy and Rationale
Each academic year, the following questions are examined to effectively inform and guide assessment of the general education curriculum: 
What are the overall abilities of students taking the courses that address various general education student learning outcomes (SLOs)? In other words, what do we expect students to know and do once they complete the general education curriculum? 
Where are students excelling, and where does their performance reflect challenges regarding the acquisition of knowledge and skills embedded in performance indicators in each SLO? 
What are the strengths and areas of opportunity for the general education assessment process itself?
Louisiana State University Shreveport has adopted an embedded assessment model for evaluating general education student learning outcomes. This model utilizes assignments and projects that are integral to course instruction, thereby ensuring an authentic and direct alignment between curriculum and assessment. Unlike standardized measures, this approach captures student learning within the natural context of coursework, where motivation is enhanced because the assignments contribute to final course grades. Faculty benefit from this process as it minimizes additional workload while supporting collaboration and professional judgment in the selection of assignments that best demonstrate achievement of performance indicators associated with each student learning outcome.
Student work products are evaluated independently by course faculty and, where applicable, graduate teaching assistants, using well-developed rubrics. The results are systematically aligned with established performance indicators for the student learning outcomes (SLOs) being assessed and are reported using a common scale (Exceeds Expectations, Meets Expectations, Partially Meets Expectations, and Does Not Meet Expectations). This uniform scoring strategy provides each course with both quantitative estimates of student performance and qualitative descriptions of performance levels. These findings are then analyzed at the program and institutional levels to identify strengths and areas for growth, and the results are used to inform curricular revisions, pedagogical adjustments, and faculty development initiatives. While a recognized limitation of this embedded assessment model is that results are not directly comparable to standardized measures across institutions, the approach provides authentic, course-embedded evidence of student learning that supports continuous improvement and institutional effectiveness.
[bookmark: _Toc234831006]Assessment Schedule
The general education student learning outcomes (SLOs) in the core/foundation courses are assessed every semester, with departments and faculty determining which specific SLOs are addressed in a given term. The six SLOs are evaluated on a three-semester recurring cycle, with at least two outcomes assessed each semester and two to three courses designated for each outcome. Flexibility is built into the process to allow for assessment of multiple SLOs within a single course. For example, an assignment used to evaluate the Quantitative/Analytical Reasoning SLO may also be applied to assess Critical Thinking. This approach creates opportunities for outcomes to be measured more than once within a cycle, thereby strengthening the reliability and usefulness of the assessment data. The results of this cycle are then systematically reviewed and applied to guide curricular refinements, instructional practices, and faculty development, ensuring a continuous process of improvement in general education.
	Semester
	SLOs Assessed
	Courses per SLO
	Notes

	Semester 1
	SLO 1 & SLO 2
	2–3 courses
	Flexibility to assess more than one SLO in a course

	Semester 2
	SLO 3 & SLO 4
	2–3 courses
	Flexibility to assess more than one SLO in a course

	Semester 3
	SLO 5 & SLO 6
	2–3 courses
	Flexibility to assess more than one SLO in a course


[bookmark: _Toc234831007]Assessment Methods
To gather evidence of student learning, faculty are encouraged to use a variety of assessment methods as a means of obtaining effective feedback regarding their students’ performance in their general education courses. The two commonly used assessment methods are direct and indirect. 
[bookmark: _Toc234831008]Direct Assessment
Direct Assessments are based on an analysis of student behaviors and/or products in which they demonstrate how well they have mastered the knowledge and skills in the Performance Indicators for the general education SLOs. Direct assessments, whether formative or summative, quantitative, or qualitative, allow faculty to collect evidence of student learning or achievement directly from students and the work that they submit as part of the course requirements. Examples include:
· Course and homework assignments
· Examinations and quizzes
· Oral Presentations (individual or group)
· Standardized tests
· Term papers and reports (individual or group)
· Reflection papers
· Journals
· Field work observations, including: 
· Co-op/internship
· Service-learning activities 
· Clinical experience
· Research projects (individual or group)
· Case study analysis 
· Rubric scores (a criterion-based rating scale) used to evaluate: 
· Writing assignments 
· Oral presentations
· Performances
· Artistic performances and product development 
· Grades that are based on explicit criteria related to clear learning goals
[bookmark: _Toc234831009]Indirect Assessment
Indirect Assessments comprise analysis of reported perceptions about student mastery of learning outcomes. At LSU Shreveport, the general education assessment process utilizes the Student Evaluation of Teaching Survey as a form of indirect assessment. The survey provides perspectives on student perceptions and experiences regarding the acquisition of knowledge and skills in the performance indicators for the general education SLOs assessed in each general education course. Additionally, the assessment process utilizes the National Survey of Student Engagement to gather perceptions from first-year and senior students regarding the characteristics and quality of their undergraduate experience. The Faculty Survey of Student Engagement is designed to measure faculty members' expectations of student engagement in educational practices that are empirically linked with high levels of learning and development. Results of the indirect assessments are used to augment or supplement the outcomes of direct assessments.
The surveys are deployed at least two weeks before the end of each semester. Outcome analyses from all surveys are incorporated into the institutional General Education Assessment Report. Data from the surveys is usually shared with faculty in each course, as it provides a rich source of information that can be used for continuous improvement at the course level.
[bookmark: _Toc234831010]Artifact Collection
In addition to emphasizing the use of already existing “signature” assignments embedded in general education courses, sampling methods are recommended as that lays the foundation for the generalizability of the results. Part of the rationale for this is that all academic departments/schools play key roles in helping students achieve the general education learning outcomes. Thus, no one section of the University is single-handedly responsible for helping students to communicate effectively, conduct accurate quantitative and numerical analysis, or apply technology and information literacy skills appropriately. These skills are practiced in numerous general education courses. Therefore, a matrix approach to sampling is adopted, so that, over time, assessment of student work products takes place every semester, in a variety of general education courses offered in different disciplines and aligned with each SLO. The LSU Shreveport General Education Matrix Map illustrates this alignment (pdf).
As courses are selected for assessment of the general education SLOs, we ensure a representative mix of course offerings, for example, by discipline, to promote a range of courses addressing the same SLO. Also, for general education assessment purposes, courses are selected that not only meet the SLOs, but are also among those that reflect large enrollment, for the purpose of representing as much as possible, the work of "typical" LSUS students. 
The course selection process begins with discussions among members of the General Education Assessment Subcommittee regarding the SLO to be addressed the following semester as well as courses that would assess each SLO. Each College Research Coordinator then meets with faculty members of the selected courses to provide additional information and discuss details regarding the assessment process (e.g., assessment templates for reporting results of direct assessments, dates for deploying general education surveys). Faculty are then asked to review their course content and assignments, and to select one “signature” assignment, an exam, a combination of assignments, or a mix of both assignments and an exam that they believe best addresses or fits the performance indicators of the SLOs they are meant to assess.
[bookmark: _Toc234831011]Review of Student Work / Artifacts 
Sampling of Student Work/Artifacts	Comment by Landry Ray: Is this text necessary?
Given that our process relies heavily on the use of already existing “signature” assignments embedded in general education courses, scoring of student work or artifacts is usually done by faculty as discipline experts. 
[bookmark: _Toc234831012]Scoring Process
As indicated before, sampled student work products are scored independently by each faculty member using well-developed rubrics. Results of the process are then systematically aligned with performance indicators (as criteria) for the SLO that is being addressed, and the following simple scale (Exceeds Expectations, Meets Expectations, Partially Meets Expectations and Did Not Meet Expectations). The results of this uniform scoring strategy provide, for each course, quantitative estimates of students' performance and qualitative descriptions of what each performance level looks like, which provides valuable information for the process of improvement.
[bookmark: _Toc234831013]Analysis of Student Performance Data and Dissemination of Results
At the end of every semester, faculty in charge of assessing various general education SLOs submit completed General Education Assessment Templates to the Office of Academic Assessment. The data is analyzed along with responses from both SET, NSSE, and FSSE Surveys. 
The Office of Academic Assessment prepares the institutional General Education Assessment Report. This report is first reviewed by the General Education Assessment Subcommittee before it is presented to the LSUS General Education Committee to review and make recommendations for continuous improvement.
[bookmark: _Toc234831014]Continuous Improvement
While faculty are responsible for making ongoing course-level curriculum modifications based on student achievement, the LSUS General Education Committee is responsible for making broad, institutional recommendations and for implementing general education program improvements based on general education assessment results.
[bookmark: _Toc234831015]Criteria for General Education Courses
Any course at LSUS may be approved as a General Education course by the General Education Committee, provided it meets any one or more of the following requirements: 
a) It clearly falls into one of the General Education categories published by the Board of Regents Policy 2.16 Statewide General Education Requirements. 
b) It serves either as an introduction to a discipline (i.e., a survey course) or an appreciation course, in accordance with Board of Regents Policy 2.16.
c) It aims to help students develop at least one of the LSUS General Education Competencies; this Competency is identified in the syllabus using the standard Gen Ed Competency statement, and its relevance both to the course and to the greater goals of General Education is explained.
d) It presents and executes a clear strategy for assessing the development of that Competency and sharing that data with all stakeholders.
e) An improvement plan is shared with all stakeholders on completion of each assessment cycle.
f) If taught online, it meets the requirements for online courses in the College in which it is housed.
A course may be approved by the General Education Committee for a period of five years. In the semester preceding the expiration of that term, the department offering the course will need to seek renewal. (See General Education Course Approval Form) 
[bookmark: _Toc234831016]Outcomes of Assessment Review
The General Education Committee will review the status of course-level assessments for existing General Education courses and also assess the alignment of these courses with the previously outlined criteria. There are three potential outcomes of this review that will be communicated with units by Oct 31st of the fall semester following submission of their assessment materials:
· Re-approval for five (5) years, or until the next assessment cycle
· Provisional approval pending satisfactory revisions of minor issues or details
· One year of probation for courses that do not meet stated criteria
· Courses still not meeting expectations after a one-year probationary period may be removed from the General Education curriculum
[bookmark: _Toc234831017]Steps to General Education Assessment
1. Review the General Education Assessment Guide 
2. Review the course syllabus 
3. Understand which student learning outcomes you need to assess
4. Determine which course sections you need to assess 
a. While not every section of each course will necessarily be involved in the sampling, the data gathered should be a reasonable representation of all sections, students, and faculty. 
b. Data should be collected each time a course is offered. 
c. Data do not need to be collected on every student but should be collected on enough students that analyses yield useful results. 
5. Determine which approach will be used to meet the General Education assessment requirement
a. Method 1: Moodle Assessment 
i. Assess outcomes in Moodle using a standard rubric developed by the General Education Committee.
ii. At least 50% of students in the course must be assessed in Moodle.
iii. This method requires submission of a shorter assessment reflection.
iv. Assessment results must be submitted to the Executive Director of Assessment and Accreditation and the Executive Director of Curriculum and Instruction by May 15 of the applicable assessment year.
b. Method 2: Traditional Assessment 
i. Collect assessment data across course sections and consolidate the results through a unit coordinator.
ii. This method requires submission of a full assessment report.
iii. Assessment results must be submitted by May 15 of the applicable assessment year.
iv. Any rubrics used to assess General Education student learning outcomes should also be submitted.
6. Identify which course concepts are related to the relevant general education SLOs
a. Reviewing the course syllabus may help identify these connections.
7. Determine how student achievement is already being measured and whether those measures adequately assess the identified SLOs. Existing measures may include: 
a. Exam questions
b. Lab activities
c. Presentations
d. Projects
e. Other course assignments
8. If not using rubrics provided by the General Education committee and assessing students in Moodle, units will need to determine proficiency definitions and scoring criteria for each of their assessment measures
a. Criteria should be clearly articulated and consistently applied.
b. Consistency is especially important when multiple course sections are taught by different instructors.
9. Administer the assessment tool(s) (e.g., exam questions, lab, etc.) as appropriate for each SLO and record results.
a. Assessment tools may include exams, lab activities, presentations, projects, or other direct measures.
b. Data should be compiled and reported using the format specified in the General Education Assessment Guide and report template.
10. Review and discuss the data as a unit to determine what action(s) can be taken to improve student learning
a. Consider exploring differences in the abilities of students to meet the various general education student learning outcomes (e.g., 90% of students sampled met/exceeded proficiency score for SLO #1, but only 25% of students met/exceeded proficiency score for SLO #4). 
b. Consider evaluating student performance relative to SLOs across different delivery methods (e.g., in-class, online, day/night, etc.). 
c. Consider including information on the process within the unit for reviewing and sharing assessment results with faculty.


[bookmark: _Toc234831018]FAQs about General Education Assessment
[bookmark: _Toc234496297][bookmark: _Toc234586231][bookmark: _Toc234831019]Why is there a requirement to do General Education assessment? 
There are many valuable reasons to undertake assessment efforts that help our students and our institution. First, assessment can provide important feedback to faculty that can inform teaching practices and drive improvements to the broader General Education curriculum. Second, assessment supports, highlights, and celebrates ongoing and creative efforts of our faculty, which can be shared across the campus to improve student learning and outcomes. Third, assessment can bring together faculty from a variety of disciplines using a common language to discuss the General Education program. Fourth, assessment will address demands for accountability and transparency from a variety of groups, including parents, legislators, and accrediting bodies. 
[bookmark: _Toc234496298][bookmark: _Toc234586232][bookmark: _Toc234831020]What is the difference between grades and assessment? 
Assessment should evaluate student proficiency in meeting well-defined student learning outcomes, while grades often include other behaviors and/or activities such as participation, improvement, etc. and are not focused exclusively on specific learning outcomes. Assessment can relate to course grades in that multiple assessments can be assembled to assign a grade. 
[bookmark: _Toc234496299][bookmark: _Toc234586233][bookmark: _Toc234831021]How is General Education assessment in my unit different from the “End of Program SLO Assessment”? 
End-of-program SLO assessment is an ongoing process in units to measure student learning at the degree level (e.g., how well graduates are meeting program outcomes in a particular academic major). Course-level assessment measures incremental skills that are aligned with, but typically narrower than, program outcomes. General Education assessment in your units takes place at the course level and should address how well students in your specific course, or courses, perform in meeting the existing General Education student learning outcomes.
[bookmark: _Toc234496300][bookmark: _Toc234586234][bookmark: _Toc234831022]What happens to the information we provide the Gen Ed Committee? 
The Gen Ed Committee will review your reports and provide feedback to your unit in the fall. The committee will also aggregate data from different units, review alignment of courses with student learning outcomes, and evaluate the overall effectiveness of the General Education program in meeting its stated goals and provide this feedback to the University Assessment Committee. It’s important to remember that assessment does not need to be perfect...in fact it will probably be a little (or a lot) ugly the first few times. Focus on small, manageable steps to improve your Gen Ed courses and your assessment process, and begin dialogue with your units about your Gen Ed courses and their contribution to the broader program.
[bookmark: _Toc234496301][bookmark: _Toc234586235][bookmark: _Toc234831023]Which SLOs should be measured and assessed in each General Education Area? 
The SLOs for each general education area have been determined by the LSUS General Education Committee and all are examined as part of the regular assessment cycle. A particular course should measure all general education SLOs for the general education area (e.g. Written and Oral Communication, Ethical Reasoning, or Critical Thinking) it is associated with (e.g. all SLOs for the social science distribution requirement). Remember, they do not all have to be measured in the same semester. 
[bookmark: _Toc234496302][bookmark: _Toc234586236][bookmark: _Toc234831024]How is student performance on the SLOs measured? 
Measures should be aligned with the General Education SLOs, and direct measures should be used. Examples of direct measures include samples of student work (e.g., exam, essay, portfolio, paper) and observations of skills or creative activity (e.g., speech, presentation, theatre performance). Examples of indirect measures include student self-assessments (e.g., student surveys about what or how much they have learned, course evaluations) or feedback from community partners on the preparedness of graduates for the workforce. Both types of measures can provide useful data. Academic units have flexibility in determining assessment mechanisms that best capture the content of the SLOs. In many cases, it may be possible to employ an assessment mechanism that is already in use. Additional examples of direct measures include evaluations in any/all of the following domains:
· Examination: includes standardized tests or qualifying exams, content exams, pre- and post-test comparisons, oral defenses, comprehensive exams, exit exams, etc. 
· Product: includes refereed student portfolios, theses, publications, capstone projects, original creative works, software, apps or programs, etc. 
· Performance: includes presentations, recitals, exhibits, speeches, demonstrations, field experiences, internships, etc.
[bookmark: _Toc234496303][bookmark: _Toc234586237][bookmark: _Toc234831025]What/how much data should be collected and reported? 
Results (data) should be sufficient for meaningful analysis and collected for each course. While not every section of each course will necessarily be involved in the sampling, the data gathered should be a reasonable representation of all sections, students and faculty. Data should be collected every time a course is offered, regardless of when assessment reports are due to the General Education committee. Data does not need to be collected on every student but should be collected on enough students that analyses yield useful results.
[bookmark: _Toc234496304][bookmark: _Toc234586238][bookmark: _Toc234831026]How should the unit/program use the results to inform decisions and actions? 
The unit/program should review the results and develop action steps as needed based on the review. Data-informed decisions and actions taken should be documented. Consider exploring differences in the abilities of students to meet the various general education student-learning outcomes (e.g. 90% of students sampled met/exceeded proficiency score for SLO #1, but only 25% of students met/exceeded proficiency score for SLO #4). Consider evaluating student performance relative to SLOs across different delivery methods (e.g., in-class, online, etc.).


[bookmark: _Toc234831027]General Education Assessment Template -
Used With Common Rubric in Moodle
This template can only be used if general education outcomes are assessed for the majority of students in a course using Moodle and the embedded General Education common assessment rubric.
[bookmark: _Toc234831028]Course
	[Provide course prefix and number]
[bookmark: _Toc234831029]Assignment Evaluation
Summarize how assignments evaluated for purposes of general education assessment are aligned to each relevant general education student learning outcome.
	[Provide summary of assignment evaluation]
[bookmark: _Toc234831030]Assessment Reflection
Provide a short reflection of what the assessment data collected in MOODLE tell you about student achievement of outcomes and performance in the course and explain any specific decisions and actions your unit has taken, or will take, related to these findings.
Possible considerations include: Is student performance different in online vs. on-campus sections? Does student performance in meeting the general education outcome correlate with final class grades?
	[Provide short reflection on assessment outcomes]


[bookmark: _Toc234831031]General Education Assessment Template -
Used Without Common Rubric in Moodle
Complete the form below for each general education SLO. If SLOs are assessed by more than one measure, provide information for each measure used to assess the SLO.
[bookmark: _Toc234831032]SLO # 1: [Name of SLO 1]
[bookmark: _Toc234831033]Measure 1
Title of Measure
	[Provide title of measure]
Alignment of Measure 
	[Describe how measure aligns to the SLO]
Domain of Measure (check all that apply)
☐	Exam			☐	Product 		☐	Performance
Type of Measure (check all that apply)
☐	Direct (e.g. exam, presentation)	
☐	Indirect (e.g. self-assessment, course evaluation)
Measurement Tool
☐	Subset of questions on exam 
☐	Exam 
☐	Product evaluated w/rubric
☐	Product evaluated w/o rubric
☐	Performance evaluated w/rubric
☐	Performance evaluated w/o rubric 
☐	Other: [Describe measurement tool]
Population of Students Assessed
☐	All students in a course
☐	Sample of students: [Describe sample]
Frequency of Data Collection
☐	Every semester	
☐	Every academic year
☐	Other: [Describe frequency]
Proficiency Threshold
[Provide the score which determines if an individual student has met the outcome]
SLO Proficiency Target
[Provide number or percentage of student who must meet or exceed proficiency target for the course to meet the SLO]
[bookmark: _Toc234831034]Measure 2 (if applicable)
Title of Measure
	[Provide title of measure]
Alignment of Measure 
	[Describe how measure aligns to the SLO]
Domain of Measure (check all that apply)
☐	Exam			☐	Product 		☐	Performance
Type of Measure (check all that apply)
☐	Direct (e.g. exam, presentation)	
☐	Indirect (e.g. self-assessment, course evaluation)
Measurement Tool
☐	Subset of questions on exam 
☐	Exam 
☐	Product evaluated w/rubric
☐	Product evaluated w/o rubric
☐	Performance evaluated w/rubric
☐	Performance evaluated w/o rubric 
☐	Other: [Describe measurement tool]
Population of Students Assessed
☐	All students in a course
☐	Sample of students: [Describe sample]
Frequency of Data Collection
☐	Every semester	
☐	Every academic year
☐	Other: [Describe frequency]
Proficiency Threshold
[Provide the score which determines if an individual student has met the outcome]
SLO Proficiency Target
[Provide number or percentage of student who must meet or exceed proficiency target for the course to meet the SLO]
[bookmark: _Toc234831035]SLO # 2: [Name of SLO 2]
[bookmark: _Toc234831036]Measure 1
Title of Measure
	[Provide title of measure]
Alignment of Measure 
	[Describe how measure aligns to the SLO]
Domain of Measure (check all that apply)
☐	Exam			☐	Product 		☐	Performance
Type of Measure (check all that apply)
☐	Direct (e.g. exam, presentation)	
☐	Indirect (e.g. self-assessment, course evaluation)
Measurement Tool
☐	Subset of questions on exam 
☐	Exam 
☐	Product evaluated w/rubric
☐	Product evaluated w/o rubric
☐	Performance evaluated w/rubric
☐	Performance evaluated w/o rubric 
☐	Other: [Describe measurement tool]
Population of Students Assessed
☐	All students in a course
☐	Sample of students: [Describe sample]
Frequency of Data Collection
☐	Every semester	
☐	Every academic year
☐	Other: [Describe frequency]
Proficiency Threshold
[Provide the score which determines if an individual student has met the outcome]
SLO Proficiency Target
[Provide number or percentage of student who must meet or exceed proficiency target for the course to meet the SLO]
[bookmark: _Toc234831037]SLO # 3 (if applicable): [Name of SLO 3]
[bookmark: _Toc234831038]Measure 1
Title of Measure
	[Provide title of measure]
Alignment of Measure 
	[Describe how measure aligns to the SLO]
Domain of Measure (check all that apply)
☐	Exam			☐	Product 		☐	Performance
Type of Measure (check all that apply)
☐	Direct (e.g. exam, presentation)	
☐	Indirect (e.g. self-assessment, course evaluation)
Measurement Tool
☐	Subset of questions on exam 
☐	Exam 
☐	Product evaluated w/rubric
☐	Product evaluated w/o rubric
☐	Performance evaluated w/rubric
☐	Performance evaluated w/o rubric 
☐	Other: [Describe measurement tool]
Population of Students Assessed
☐	All students in a course
☐	Sample of students: [Describe sample]
Frequency of Data Collection
☐	Every semester	
☐	Every academic year
☐	Other: [Describe frequency]
Proficiency Threshold
[Provide the score which determines if an individual student has met the outcome]
SLO Proficiency Target
[Provide number or percentage of student who must meet or exceed proficiency target for the course to meet the SLO]


[bookmark: _Toc234831039]Data Collection and Analysis
[bookmark: _Toc234831040]A: Results Table
Report results for each SLO. If an SLO was assessed by multiple measures, report data for each measure. Add rows as needed to accommodate the number of SLOs and measures. 
	
	Data Collection Date 
	Number of Students Assessed 
	Percent of Students who Met/Exceeded Threshold Proficiency

	SLO 1 – Measure One
	
	
	

	SLO 1 – Measure Two (if applicable)
	
	
	

	SLO 2 – Measure One
	
	
	

	SLO 2 – Measure Two (if applicable)
	
	
	

	SLO 3 – Measure One 
	
	
	

	SLO 3 – Measure Two (if applicable)
	
	
	

	SLO 4 – Measure One
	
	
	

	SLO 4 – Measure Two (if applicable)
	
	
	


[bookmark: _Toc234831041]B: SLO Status 
Based on the results reported in the above table, indicate the status of Gen Ed SLOs as Met, Partially Met, Not Met, or Unknown for your course.
[bookmark: _Toc234831042]SLO 1 
☐ Met			☐ Partially Met 		☐ Not Met		☐ Unknown
[bookmark: _Toc234831043]SLO 2 
☐ Met			☐ Partially Met 		☐ Not Met		☐ Unknown
[bookmark: _Toc234831044]SLO 3 
☐ Met			☐ Partially Met 		☐ Not Met		☐ Unknown
[bookmark: _Toc234831045]SLO 4 
☐ Met			☐ Partially Met 		☐ Not Met		☐ Unknown
[bookmark: _Toc234831046]SLO 5 
☐ Met			☐ Partially Met 		☐ Not Met		☐ Unknown
[bookmark: _Toc234831047]SLO 6 
☐ Met			☐ Partially Met 		☐ Not Met		☐ Unknown
[bookmark: _Toc234831048]C: Result Communication
Describe how results are communicated within the unit.
[Provide result communication methods]
[bookmark: _Toc234831049]D: Decisions and Actions
Briefly describe decisions and actions related to these SLOs. Include the decision-making process to include who made the decision, when the decision was made, what data informed the decision, and a timeline for actions taken or to be taken.
[Provide decisions and actions made]



[bookmark: _Toc234831050]Foundation Assessment Rubric
[bookmark: _Toc234831051]Outcomes
· Students will be able to express ideas in writing with clarity and fluency, locating and evaluating (for credibility, sufficiency, accuracy, timeliness, bias) primary and secondary research materials, including journal articles and essays, books, scholarly and professionally established and maintained databases or archives, and informal electronic networks and internet sources.
· Students will be able to compose a written analysis that follows the appropriate rules of grammar and composition.
· Students will be able to communicate ideas through digital composition by demonstrating facility with computer-assisted research, writing, and creative endeavors.
· Students will have the ability to express, manipulate, and apply mathematical information, concepts, and thoughts using appropriate mathematical forms, including numeric, graphical, verbal, and symbolic forms for solving a variety of problems.
[bookmark: _Toc234831052]Rubric
	
	Rating – Exceeds Expectations - 3 
	Rating – Meets Expectations - 2 
	Rating – Partially Meets Expectations - 1 
	Rating – Did Not Meet Expectations - 0

	Express ideas in writing using primary and secondary research materials
	Demonstrates a clear, insightful, and original thesis or purpose.
Integrates primary and secondary sources seamlessly to support claims, showing strong evaluation and synthesis of evidence.
Sources are consistently relevant, credible, and well-documented using discipline-appropriate citation style. 
Writing is coherent, well-organized, and virtually free of errors in grammar, mechanics, or style.
	Presents a clear thesis or purpose that is supported by appropriate use of primary and secondary sources. 
Sources are generally relevant and credible, with adequate integration into the argument. 
Documentation follows citation style with only minor errors. 
Writing is organized and clear, with few errors that do not impede understanding.
	Thesis or purpose is vague, limited, or inconsistently maintained.
Use of sources is uneven: some are relevant/credible, but others may be superficial, poorly integrated, or underdeveloped.
Documentation style shows frequent errors or inconsistencies. 
Writing demonstrates lapses in organization or clarity, with errors that occasionally interfere with meaning.
	No clear thesis or purpose is evident. 
Few or no sources are used, or sources are irrelevant, inappropriate, or uncited.
Documentation is absent or inaccurate to the point of being misleading.
Writing lacks organization, clarity, and control of language, with frequent errors that obstruct meaning.

	Compose a written analysis that follows grammar and composition guidelines
	Written analysis demonstrates a clear and insightful thesis or central idea, consistently supported throughout. 
Paragraphs are well-developed, logically organized, and connected with effective transitions. 
Grammar, punctuation, and mechanics are virtually error-free. 
Style and tone are highly effective and appropriate for academic writing.
	Written analysis presents a clear thesis or central idea, generally supported. 
Organization is logical, with paragraphs that are mostly well-developed and connected. 
Grammar, punctuation, and mechanics contain minor errors that do not impede understanding. 
Style and tone are appropriate for academic writing.
	Thesis or central idea is vague, underdeveloped, or inconsistently supported. 
Organization is uneven; paragraphs may be incomplete, lack focus, or have weak transitions. 
Grammar, punctuation, and mechanics show frequent errors that sometimes interfere with meaning. 
Style and tone are inconsistent or occasionally inappropriate for academic writing.
	No clear thesis or central idea is evident. 
Writing lacks organization; paragraphs are minimal, disconnected, or missing. 
Grammar, punctuation, and mechanics contain pervasive errors that significantly hinder readability. 
Style and tone are inappropriate or ineffective for academic writing.

	Communicate effectively through digital composition
	Communicates ideas with clarity, originality, and strong audience awareness in digital format. 
Demonstrates advanced use of computer-assisted research tools, integrating credible sources seamlessly. 
Writing and digital elements (visuals, media, interactivity) are highly effective, polished, and enhance meaning. 
Creative use of digital tools demonstrates innovation and technical proficiency. 
Virtually free of technical or formatting errors.
	Communicates ideas clearly in digital format with adequate audience awareness. 
Demonstrates competent use of computer-assisted research tools; sources are mostly credible and integrated. 
Writing and digital elements are appropriate and support meaning. 
Digital tools are used effectively, though with limited creativity or polish. 
Minor technical or formatting errors do not impede understanding.
	Communicates ideas inconsistently; message may be vague or lack focus. 
Demonstrates limited or uneven use of computer-assisted research tools; sources may be weak, minimally integrated, or underdeveloped. 
Writing and digital elements are uneven in effectiveness; some may distract from meaning. 
Digital tools are used at a basic level, with little creativity or technical skill. 
Technical or formatting errors occasionally interfere with communication.
	Ideas are unclear or not communicated effectively in digital format. 
Little or no evidence of computer-assisted research; sources absent, irrelevant, or misused. 
Writing and digital elements fail to support meaning; may hinder communication. 
Digital tools are used ineffectively or not at all. 
Frequent technical or formatting errors significantly obstruct communication.

	Express, manipulate, and apply mathematical information, concepts, and thoughts
	Consistently expresses mathematical ideas with precision in numeric, graphical, verbal, and symbolic forms. 
Accurately manipulates and applies mathematical concepts to solve complex problems. 
Demonstrates clear reasoning and can explain processes and solutions in multiple representations. 
Uses appropriate mathematical forms effectively to enhance understanding and communication.
	Expresses mathematical ideas clearly in multiple forms (numeric, graphical, verbal, and symbolic), though some may be stronger than others. 
Accurately manipulates and applies concepts to solve routine problems. 
Provides logical reasoning and adequate explanations for solutions. 
Uses appropriate mathematical forms with minor lapses in effectiveness.


	Expresses mathematical ideas inconsistently; some forms may be incomplete, unclear, or inaccurate. 
Demonstrates partial ability to manipulate and apply concepts; errors may limit problem-solving success. 
Explanations of reasoning are vague, incomplete, or minimally connected to the solution. 
Uses some mathematical forms, but with limited effectiveness or accuracy.
	Unable to clearly express mathematical ideas in required forms. 
Frequent errors in manipulating or applying concepts prevent accurate problem solving. 
Little or no reasoning or explanation is provided. 
Mathematical forms are absent, misused, or inappropriate, hindering communication of ideas.








[bookmark: _Toc234831053]Written And Oral Communication Assessment Rubric
[bookmark: _Toc234831054]Outcomes
· Students will be able to express ideas in writing with clarity and fluency, locating and evaluating (for credibility, sufficiency, accuracy, timeliness, bias) primary and secondary research materials, including journal articles and essays, books, scholarly and professionally established and maintained databases or archives, and informal electronic networks and internet sources.
· Students will be able to compose a written analysis that follows the appropriate rules of grammar and composition.
· Students will be able to communicate ideas through digital composition by demonstrating facility with computer-assisted research, writing, and creative endeavors.
· Students will be able to assimilate, analyze, and present in oral forms a body of information
[bookmark: _Toc234831055]Rubric
	
	Rating – Exceeds Expectations - 3 
	Rating – Meets Expectations - 2 
	Rating – Partially Meets Expectations - 1 
	Rating – Did Not Meet Expectations - 0

	Express ideas in writing using primary and secondary research materials
	Demonstrates a clear, insightful, and original thesis or purpose.
Integrates primary and secondary sources seamlessly to support claims, showing strong evaluation and synthesis of evidence.
Sources are consistently relevant, credible, and well-documented using discipline-appropriate citation style.
Writing is coherent, well-organized, and virtually free of errors in grammar, mechanics, or style.
	Presents a clear thesis or purpose that is supported by appropriate use of primary and secondary sources.
Sources are generally relevant and credible, with adequate integration into the argument.
Documentation follows citation style with only minor errors.
Writing is organized and clear, with few errors that do not impede understanding.
	Thesis or purpose is vague, limited, or inconsistently maintained.
Use of sources is uneven: some are relevant/credible, but others may be superficial, poorly integrated, or underdeveloped.
Documentation style shows frequent errors or inconsistencies.
Writing demonstrates lapses in organization or clarity, with errors that occasionally interfere with meaning.
	No clear thesis or purpose is evident.
Few or no sources are used, or sources are irrelevant, inappropriate, or uncited.
Documentation is absent or inaccurate to the point of being misleading.
Writing lacks organization, clarity, and control of language, with frequent errors that obstruct meaning.

	Compose a written analysis that follows grammar and composition guidelines
	Written analysis demonstrates a clear and insightful thesis or central idea, consistently supported throughout.
Paragraphs are well-developed, logically organized, and connected with effective transitions.
Grammar, punctuation, and mechanics are virtually error-free.
Style and tone are highly effective and appropriate for academic writing.
	Written analysis presents a clear thesis or central idea, generally supported.
Organization is logical, with paragraphs that are mostly well-developed and connected.
Grammar, punctuation, and mechanics contain minor errors that do not impede understanding.
Style and tone are appropriate for academic writing.
	Thesis or central idea is vague, underdeveloped, or inconsistently supported.
Organization is uneven; paragraphs may be incomplete, lack focus, or have weak transitions.
Grammar, punctuation, and mechanics show frequent errors that sometimes interfere with meaning.
Style and tone are inconsistent or occasionally inappropriate for academic writing.
	No clear thesis or central idea is evident.
Writing lacks organization; paragraphs are minimal, disconnected, or missing.
Grammar, punctuation, and mechanics contain pervasive errors that significantly hinder readability.
Style and tone are inappropriate or ineffective for academic writing.

	Communicate effectively through digital composition
	Communicates ideas with clarity, originality, and strong audience awareness in digital format. Demonstrates advanced use of computer-assisted research tools, integrating credible sources seamlessly.
Writing and digital elements (visuals, media, interactivity) are highly effective, polished, and enhance meaning.
Creative use of digital tools demonstrates innovation and technical proficiency.
Virtually free of technical or formatting errors.
	Communicates ideas clearly in digital format with adequate audience awareness.
Demonstrates competent use of computer-assisted research tools; sources are mostly credible and integrated.
Writing and digital elements are appropriate and support meaning.
Digital tools are used effectively, though with limited creativity or polish.
Minor technical or formatting errors do not impede understanding.
	Communicates ideas inconsistently; message may be vague or lack focus.
Demonstrates limited or uneven use of computer-assisted research tools; sources may be weak, minimally integrated, or underdeveloped.
Writing and digital elements are uneven in effectiveness; some may distract from meaning.
Digital tools are used at a basic level, with little creativity or technical skill.
Technical or formatting errors occasionally interfere with communication.
	Ideas are unclear or not communicated effectively in digital format.
Little or no evidence of computer-assisted research; sources absent, irrelevant, or misused.
Writing and digital elements fail to support meaning; may hinder communication.
Digital tools are used ineffectively or not at all.
Frequent technical or formatting errors significantly obstruct communication.

	Assimilate, analyze, and present in oral forms a body of information
	Assimilates and synthesizes information thoroughly, demonstrating depth of understanding.
Analyzes information insightfully, highlighting key points, relationships, and implications.
Oral presentation is clear, well-organized, engaging, and polished; delivery is confident, fluent, and audience-aware.
Uses appropriate supporting materials (data, examples, visuals) effectively to enhance communication.
Virtually free of errors in language, pronunciation, or presentation mechanics.

	Assimilates information accurately, demonstrating solid understanding.
Analyzes information appropriately, identifying key points with adequate explanation.
Oral presentation is organized and clear, with generally effective delivery.
Supporting materials are appropriate and adequately integrated.
Minor errors in language or presentation mechanics do not impede understanding.
	Assimilation of information is limited or incomplete; understanding appears uneven.
Analysis is superficial or partial; key points may be vague, oversimplified, or underdeveloped.
Oral presentation is somewhat organized, but delivery lacks clarity, confidence, or audience awareness.
Supporting materials are minimal, inconsistently integrated, or weakly connected.
Errors in language or presentation mechanics occasionally interfere with communication.
	Fails to assimilate or demonstrate understanding of information.
Provides little or no analysis; information is repeated or misunderstood.
Oral presentation is disorganized, unclear, or ineffective; delivery significantly hinders communication.
Supporting materials are absent, irrelevant, or misused.
Frequent errors in language or presentation mechanics obstruct understanding.





[bookmark: _Toc234831056]Critical Thinking Assessment Rubric
[bookmark: _Toc234831057]Outcomes
· Students will interpret and analyze information, evaluate assumptions, and apply logical reasoning to complex issues
· Students will make informed decisions and construct well-supported arguments that justify conclusions.
[bookmark: _Toc234831058]Rubric
	
	Rating – Exceeds Expectations - 3 
	Rating – Meets Expectations - 2 
	Rating – Partially Meets Expectations - 1 
	Rating – Did Not Meet Expectations - 0

	Interpret and analyze information, evaluate assumptions, and apply logical reasoning to complex issues
	Interprets and analyzes information with exceptional clarity and depth.
Identifies and evaluates underlying assumptions with precision and insight.
Applies logical reasoning skillfully to complex issues.
Draws nuanced, well-supported, and insightful conclusions.
	Interprets and analyzes information accurately.
Evaluates assumptions appropriately.
Applies logical reasoning to address complex issues.
Provides clear, relevant, and adequately supported conclusions.
	Demonstrates limited or inconsistent interpretation and analysis of information.
Evaluates assumptions superficially or incompletely.
Applies logical reasoning inconsistently or with errors.
Provides generalized or partially supported conclusions.
	Fails to interpret or analyze information effectively.
Does not evaluate assumptions.
Demonstrates little or no application of logical reasoning.
Provides unsupported, irrelevant, or absent conclusions.

	Make informed decisions and construct well-supported arguments that justify conclusions
	Consistently makes informed decisions based on thorough evaluation of evidence.
Constructs arguments that are logical, coherent, and highly persuasive.
Uses multiple credible sources or forms of evidence to justify conclusions.
Demonstrates depth of insight and anticipates potential counterarguments.
	Makes informed decisions supported by appropriate evidence.
Constructs arguments that are logical and coherent.
Uses credible sources or evidence to justify conclusions.
Conclusions are clear, relevant, and adequately supported.
	Makes decisions with limited or uneven use of evidence.
Constructs arguments that lack full coherence or logical consistency.
Uses minimal or partially relevant evidence to support conclusions.
Conclusions are generalized, weakly justified, or incomplete.
	Makes decisions without evidence or reasoning.
Constructs arguments that are illogical, incoherent, or unsupported.
Provides little to no evidence to justify conclusions.
Conclusions are absent, irrelevant, or unjustified.





[bookmark: _Toc234831059]Quantitative / Analytical Reasoning Assessment Rubric
[bookmark: _Toc234831060]Outcomes
· Students will be able to express and manipulate quantitative information, concepts, and thoughts in verbal, numeric, graphical, computational, and symbolic form and devise a solution to the problem.
· Students will be able to evaluate conclusions drawn from or decisions based on quantitative data.
[bookmark: _Toc234831061]Rubric
	
	Rating – Exceeds Expectations - 3 
	Rating – Meets Expectations - 2 
	Rating – Partially Meets Expectations - 1 
	Rating – Did Not Meet Expectations - 0

	Express and manipulate quantitative information, concepts, and thoughts in verbal, numeric, graphical, computational, and symbolic form and devise a solution to the problem
	Clearly and accurately expresses quantitative ideas across all required forms (verbal, numeric, graphical, computational, symbolic).
Consistently manipulates quantitative concepts with precision, showing strong reasoning and logical connections.
Selects and applies appropriate quantitative methods to devise complete and correct solutions to complex problems.
Explanations demonstrate depth of understanding and communicate effectively to the intended audience.
	Expresses quantitative ideas accurately in most required forms (verbal, numeric, graphical, computational, symbolic).
Manipulates concepts correctly with only minor errors or omissions.
Applies appropriate methods to devise a solution to routine problems, generally correct and complete.
Explanations demonstrate adequate understanding and clarity.
	Expresses quantitative ideas inconsistently; some forms may be missing, unclear, or inaccurate.
Manipulates concepts with limited accuracy; errors sometimes hinder problem-solving.
Applies methods inconsistently or inappropriately, producing incomplete or partially correct solutions.
Explanations are vague, fragmented, or minimally support the solution.


	Unable to clearly express quantitative ideas in required forms.
Frequently manipulates concepts incorrectly, preventing meaningful problem-solving.
Does not apply appropriate methods to devise a solution; solutions are absent or incorrect.
Explanations are missing, incoherent, or do not demonstrate understanding.



	Evaluate conclusions drawn from or decisions based on quantitative data
	Accurately interprets quantitative data and identifies trends, patterns, or anomalies with insight.
Critically evaluates the validity and reliability of conclusions or decisions based on data.
Recognizes assumptions, limitations, or potential biases in data or analysis.
Provides well-reasoned, evidence-based judgments and clearly communicates rationale.
	Correctly interprets quantitative data and identifies basic trends or patterns.
Evaluates conclusions or decisions based on data with appropriate reasoning.
Recognizes some assumptions, limitations, or biases in data or analysis.
Provides reasoned judgments and communicates rationale clearly.
	Interprets data inconsistently or superficially; may miss important trends or patterns.
Evaluates conclusions or decisions with limited or flawed reasoning.
Shows minimal recognition of assumptions, limitations, or biases in data.
Provides judgments that are vague, incomplete, or weakly supported by evidence.
	Fails to interpret quantitative data accurately or meaningfully.
Unable to evaluate conclusions or decisions based on data.
Does not recognize assumptions, limitations, or biases in data or analysis.
Provides judgments that are unsupported, missing, or illogical.





[bookmark: _Toc234831062]Research And Information Literacy Assessment Rubric
[bookmark: _Toc234831063]Outcomes
· Students will determine the scope of information needed, access and evaluate primary and secondary sources using appropriate research technologies, and synthesize findings to develop well-supported arguments.
· Students should be able to use and communicate information effectively across multiple formats and platforms, citing and documenting sources in discipline-appropriate ways while demonstrating ethical and responsible use of information and technology.
[bookmark: _Toc234831064]Rubric
	
	Rating – Exceeds Expectations - 3 
	Rating – Meets Expectations - 2 
	Rating – Partially Meets Expectations - 1 
	Rating – Did Not Meet Expectations - 0

	Determine the scope of information needed, access and evaluate primary and secondary sources using appropriate research technologies, and synthesize findings to develop well-supported arguments.
	Clearly defines and narrows the scope of information needed with precision.
Accesses a wide range of primary and secondary sources using advanced research technologies.
Evaluates sources critically for credibility, relevance, and bias with exceptional accuracy.
Synthesizes findings into a coherent, nuanced, and persuasive argument supported by multiple credible sources.
	Defines the scope of information needed appropriately.
Accesses relevant primary and secondary sources using research technologies effectively.
Evaluates sources adequately for credibility and relevance.
Synthesizes findings into a logical argument supported by credible sources.
	Defines the scope of information needed inconsistently or incompletely.
Accesses a limited range of sources, with some gaps or irrelevant materials.
Evaluates sources superficially or with errors in judgment.
Synthesizes findings into an argument that is partially developed or weakly supported.
	Fails to define the scope of information needed.
Cannot access or identify appropriate primary or secondary sources.
Does not evaluate sources or relies on non-credible materials.
Fails to synthesize findings or provide a coherent, supported argument.

	Apply and communicate information effectively across multiple formats and platforms
	Communicates information with exceptional clarity, adapting effectively to multiple formats and platforms (e.g., written, oral, digital, visual).
Selects formats strategically to enhance audience understanding and engagement.
	Communicates information clearly in appropriate formats and platforms.
Selects formats suitable for the task and audience.
	Communicates information inconsistently; some formats may be inappropriate or ineffective.
Demonstrates limited awareness of audience needs.
	Fails to communicate information effectively.
Uses inappropriate formats or platforms, hindering understanding.

	Demonstrate the ability to cite and document sources in discipline-appropriate ways
	Consistently cites and documents sources with precision in discipline-appropriate style.
Integrates sources seamlessly into communication, enhancing credibility.
	Cites and documents sources correctly in discipline-appropriate style with minor errors.
Integrates sources effectively to support arguments.

	Provides incomplete or inconsistent citations; discipline-appropriate style used incorrectly or inconsistently.
Source integration is awkward or weakly supports arguments.

	Fails to cite or document sources.
Uses sources inappropriately or misrepresents their content.

	Demonstrate ethical and responsible use of information and technology
	Demonstrates a strong commitment to ethical and responsible use of information and technology.
Recognizes issues of intellectual property, privacy, and digital citizenship, and applies them thoughtfully.
	Uses information and technology responsibly and ethically.
Demonstrates awareness of intellectual property and privacy considerations.
	Demonstrates limited or inconsistent awareness of ethical and responsible practices.
Ethical concerns are addressed superficially or incompletely.
	Uses information or technology irresponsibly or unethically.
Disregards issues of intellectual property, privacy, or digital responsibility.





[bookmark: _Toc234831065]Global Learning And Ethical Reasoning Assessment Rubric
[bookmark: _Toc234831066]Outcomes
· Students will demonstrate understanding of global systems, global cultures, and the interconnectedness of local and global issues.
· Students will analyze issues from multiple cultural and ethical perspectives, recognizing underlying values and assumptions.
· Students will apply ethical concepts to global issues and evaluate consequences for individuals, communities, and global society.
[bookmark: _Toc234831067]Rubric
	
	Rating – Exceeds Expectations - 3 
	Rating – Meets Expectations - 2 
	Rating – Partially Meets Expectations - 1 
	Rating – Did Not Meet Expectations - 0

	Demonstrate and understanding of global systems, global cultures, and the interconnectedness of local and global issues
	Demonstrates nuanced understanding of global systems and cultural contexts; clearly explains complex local–global connections.
Insightfully analyzes how cultural differences shape global interactions; articulates interdependence with depth.
	Demonstrates clear understanding of global systems and identifies local–global connections.
Recognizes cultural differences and explains their relevance to global interactions.
	Demonstrates limited or uneven understanding; connections are simplistic.
Acknowledges cultural differences with limited analysis.
	Demonstrates minimal or inaccurate understanding of global systems or contexts.

	Analyze issues from multiple cultural and ethical perspectives, recognizing underlying values and assumptions
	Analyzes issues from multiple cultural and ethical perspectives with nuance and fairness; integrates contrasting viewpoints.
Clearly identifies ethical issues, values, and assumptions; articulates moral tensions with sophistication.
	Analyzes issues from more than one perspective.
Identifies major ethical issues and underlying values.
	Considers limited perspectives or lacks analytical depth.
Identifies ethical issues superficially or inconsistently.
	Considers only one perspective or ignores alternatives.
Fails to recognize ethical dimensions or assumptions.

	Apply ethical concepts to global issues and evaluate consequences for individuals, communities, and global society
	Applies ethical concepts effectively to complex global issues; integrates cultural context into analysis.
Thoroughly evaluates short- and long-term consequences for diverse stakeholders; demonstrates global responsibility.
	Applies ethical concepts appropriately to global issues.
Evaluates consequences for multiple stakeholders; acknowledges broader responsibility.
	Applies ethical concepts inconsistently or simplistically.
Identifies limited consequences; stakeholder consideration is narrow.
	Does not appropriately apply ethical concepts.
Does not evaluate consequences or consider broader impact.





[bookmark: _Toc234831068]Digital Literacy Assessment Rubric
[bookmark: _Toc234831069]Outcomes
· Students will locate, evaluate, create, and communicate information using digital technologies effectively, ethically, and responsibly.
· Students will analyze how digital technologies and systems influence information access, equity, civic participation, and social interaction.
[bookmark: _Toc234831070]Rubric
	
	Rating – Exceeds Expectations - 3 
	Rating – Meets Expectations - 2 
	Rating – Partially Meets Expectations - 1 
	Rating – Did Not Meet Expectations - 0

	Locate, evaluate, create, and communicate information using digital technologies effectively, ethically, and responsibly
	Critically evaluates digital sources for credibility, bias, context, and algorithmic influence; identifies misinformation with sophistication.
Selects and uses digital tools strategically to enhance analysis, collaboration, and communication.
Creates clear, polished digital content tailored to audience and platform; design and format strengthen meaning.
Consistently applies principles of digital ethics, privacy, intellectual property, accessibility, and responsible citizenship.
	Evaluates digital sources appropriately for credibility, relevance, and bias.
Uses appropriate digital tools competently to complete tasks.
Creates clear digital content appropriate for audience and platform.
Demonstrates responsible and ethical digital practices.
	Evaluates sources superficially; limited recognition of bias or misinformation.
Uses digital tools inconsistently or with limited effectiveness.
Creates uneven or unclear content; limited adaptation to audience or platform.
Demonstrates limited or inconsistent ethical awareness.
	Fails to evaluate credibility or relies on unreliable sources.
Uses inappropriate tools or cannot effectively use required technologies.
Creates unclear, incomplete, or inappropriate digital content.
Disregards ethical, legal, or responsible digital practices.

	Analyze how digital technologies and systems influence information access, equity civic participation, and social interaction
	Independently resolves digital challenges and adapts effectively to new technologies.
Insightfully analyzes how digital systems and algorithms shape information access, equity, and civic life.
	Resolves common digital challenges and adapts with minimal guidance.
Explains how digital technologies influence information access and social interaction.
	Struggles with digital challenges; limited adaptability.
Demonstrates surface-level understanding of digital systems’ societal impact.


	Unable to resolve digital challenges or adapt to new technologies.
Fails to recognize how digital technologies influence society.
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